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Abstract  

This study is aimed at determining the relationship between principals’ 
leadership styles and teacher indiscipline in Anambra State.  Three research 
questions were formulated to guide the study.  Two sets of questionnaire- 
The Principals’ leadership style descriptive questionnaire (PLSDQ) and the 
Teachers’ Indiscipline Descriptive Questionnaire (TIDQ) were constructed 
by the researcher and were subjected to expert   validation and reliability.  
From a population of 7415 teachers in Anambra state, proportionate 
stratified random sampling technique was employed to select a sample of 3, 
102 teachers from both rural and urban schools.  Mean scores and Pearson 
product moment correlation were used to provide answers to the research 
questions.  The findings indicated that there was a positive relationship 
between the principals’ leadership styles namely transformational and 
transactional leadership styles with teachers’ indiscipline.  This relationship 
was significant for teachers of different years or experience.  
Recommendations included more regular supervision of schools and 
organization of regular workshops and seminars on effective leadership for 
principals in order to improve their leadership styles and reduce teacher 
indiscipline.  

 
 

Introduction  
 Interest in the concepts of transformational and transactional leadership styles has  been 
gaining grounds among researchers and other administrators in recent years (Suyematsu, 1998; 
Berson, 1999; Tirimizi, 2001; and Varaki, 2003).  The theoretical analyses of contemporary 
leadership indicate that transformational leadership, associated with Charisma, and participatory 
administration, provide a window of opportunity for principals to positively influence staff to perform 
beyond expectations; and is critical in moving staff towards a high level of disciplined behaviour 
(Leithwood, 1994; Roach, 1994).  The theories  also hold that transactional leadership is capable of 
goal achievement through clear strong lines of direction and communication, and compliance that are 
essential in enforcing staff discipline, and that staff are bound to be more uneasy with transactional 
leaders (Alteri, 1995; Berson, 1999).  The major  assumption behind the theoretical postulations is 
that transactional leadership might be more closely associated with teacher indiscipline than 
transformational leadership.   
 In Anambra State, cases of teacher indiscipline have been reported (Anadu, 1989; Nduanya, 
2000).  Such acts of teacher indiscipline include absenteeism, selling of items during school periods, 
feigning sickness to delay policy initiatives, failing to carry out assigned tasks properly, and gross 
misconduct in instructional delivery.  In the face of these repots, one begins to wonder whether 
teacher indiscipline is higher in schools where teachers perceived the leadership principals’ style to be 
more transactional than transformational.  So far, there are few of any research investigation around 
Anambra State that relates teacher indiscipline to the transactional and transformational leadership 
styles of principals.  The problem of  this study, is, therefore, what is the strength of the relationship 
between principals’ leadership style and teacher indiscipline in Anambra State secondary schools? 
 
Purpose of the Study  
 The main purpose of this study was to find out the relationship between principals’ leadership 
styles and teacher discipline in secondary schools in Anambra State.  Specifically, this study sought to 
determine: 
1. The degree of the relationship if any between leadership styles of principals and indiscipline 

among male and female teacher. 
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2. The strength of the relationship, if any, between the leadership styles of principals and 
indiscipline among urban and rural teachers, and. 

3. If the leadership styles of principals would be significantly associated with indiscipline 
among beginning and experienced teachers. 

 
Research Questions 
 Three research questions guided the study.  They are: 
1. What is the nature of the relationship between the leadership style of principals and 

indiscipline among male and female teachers?  
2. What is the relationship between the leadership styles of principals and indiscipline among 

teachers in urban and rural schools? 
3. What is the nature of the relationship between the leadership styles of principals’ and the level 

of indiscipline among beginning and experienced teachers? 
  
Method  

This study was a correlational study.  According to Clark (1996:79), “a correlational study is a 
survey of the extent of relationships or lack of it between two major variables”.  The purpose was 
to investigate the extent to which variables in one or more other factors or subjects relates to 
variables in another factor based on correlation coefficients.  Thus in this study, this design was 
used to clarify through the use of correlation coefficients the degree of the relationship or lack of 
it between principals’ leadership style and the acts of indiscipline among teachers in Anambra 
State. 

This study was carried out in Anambra State. Anambra State comprised six education Zones 
namely Aguata, Awka, Nnewi, Ogidi, Onitsha and Otuocha education zones.  These education zones 
are centrally controlled by a State Education Commission at Awka.   

Based on a data obtained from the Anambra State Education Commission at Awka (2003), the 
target population for this study consisted of all 7, 049 teachers who were teaching in the 257 
government owned secondary schools in State as the time of this study.  The teachers in the 
population were aged between 25-60 years and their minimum years of teaching experience were 3 
years, while the minimum qualification was the Nigeria Certificate of Education (NCE). 

The sample for this study comprised 2, 805 respondents.  In selecting this sample, the 
proportionate stratified-random sampling technique was adopted.  This was to ensure that sub-groups 
in the population participated in the study in the same proportion, as they existed in the population.  
To do this, the secondary schools were stratified on the basis of the education zones where they are 
located.  From each education zone, approximately 40 percent of the schools were selected.  By so 
doing, a total of 85 schools were selected. For the teachers’ sample, 40 percent of the teachers in the 
selected schools were selected, to ensure greater representation of teachers in the sample.  Nworgu 
(1091) recommended that a sample size of 40% is ideal descriptive studies. 

The researcher constructed two sets of questionnaire titled-principals’ leadership style 
descriptive questionnaire (PLSDQ) and the Teachers Indiscipline Descriptive Questionnaire (TIDQ).  
The construction of the questionnaire was guided by a collection of views and findings from related 
literature and survey instruments.  Each of the questionnaires is divided into two parts.  Part A was the 
introductory section.  It comprised 4 open-ended statements that elicited background information on 
the respondent’s gender, education zone, school location, and years of experience.  Part  B of the 
PLSDQ comprised 25 items.  12 of these items were concerned with the transactional leadership 
styles while 13 were transactional leadership style.  Part B or the TIDQ also comprised 25items that 
were concerned with teacher indiscipline respectively.  The items were structured on a modified 
Likert type four point scale weighted as follows: strongly agree (4), agree (3), disagree (2), and 
strongly disagree (1). 

Two experts in educational administration, and an expert in measurement and evaluation, 
validated the instrument. The PLSDQ yielded a Cronbach alpha coefficient of 0.89.  The results were 
indications of the internal consistency of the instruments, which was considered satisfactory for the 
study. 

 

Adaobi. P.  Onuselogu, (Ph.D); Gladys Obioma Uzoechina, (Ph.D) and Aroh Adaobi  
 



 

3

Copies of the questionnaire were delivered to the schools by the researcher with the assistance 
of 10 teachers who hail or teach in the area where the schools were located.  The schools were given 
code numbers 1-85. Each school’s code number was written in the copies of the questionnaire that 
were distributed to teachers in that school.  A total of 2, 805 copies of the questionnaire were 
distributed.  However 2,802 were recovered and used for the study. Pearson Product Moment 
Correlation were used in answering the research questions. 
 
Date Analysis and Presentation of Results  
Research Question One  
 

What is the nature of the relationship between the leadership style of principals’ and 
indiscipline among male and female teachers? 
 The mean scores of the respondent on the questionnaire items on the leadership styles were 
correlated with their mean scores on the items for indiscipline using Pearson Product Moment 
Correlation.  Each of the leadership styles (transformational and transactional) was correlated with the 
mean scores of male and female teachers.  The summary is as shown in table1.   
 
Table 1 
Computation of Pearson “r” for the relationship between transformational leadership style and 
indiscipline among male and female teachers.  
 
S/No Variables x Y X2 Y2 xY r 

1 Transformational 
leadership (X) and 
Male teachers 
indiscipline (Y) 

41.21 34.20 1178.2 1163.24 132180 0.56 

2 Transformational 
leadership and Female 
teachers indiscipline 

41.21 60.6 1698.26 3639.09 433712 0.82 

3 Transactional 
leadership and Male 
teachers indiscipline 

34.2 60.6 1169.94 3639.09 42564 0.91 

4 Transactional 
leadership and Female 
teachers indiscipline 

34.2 60.2 1169.94 3524.02 42399 0.21 

  
In table 1, the transformational leadership style of principals was strongly and positively 

correlated with indiscipline among male and female teachers (r=0.56, and 0.82).  The transactional 
leadership style on the other hand, had strong and positive correlation with indiscipline among male 
teachers, but weak correlation with indiscipline among female teachers. 
 
Research Question Two 

What is the relationship between the leadership styles of principals and indiscipline among 
teachers in urban and rural schools? 

 
 The mean scores of the respondents on the questionnaire items on the leadership styles were 
correlated with their mean scores on the items for indiscipline using Pearson Product Moment 
Correlation.  Each of the leadership styles (transformational and transactional) was correlated with the 
mean scores of indiscipline of urban and rural teachers. 
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Table 2  
Computation of Pearson “r” relationship between leadership styles and indiscipline among 
urban and rural teacher. 
S/No Variables x Y X2 Y2 xY r 

1 Transformational 
leadership (X) and 
Urban  teachers 
indiscipline (Y) 

39.91 90.25 1592.81 8145.06 98379.1 0.68 

2 Transformational 
leadership and Rule 
teachers indiscipline 

39.91 85.5 1592.81 7310.11 89018.0 0.56 

3 Transactional 
leadership and urban  
teachers indiscipline 
(Y) 

36.72 61.50 1169.64 3782.25 49539.6 0.32 

4 Transactional 
leadership and rural  
teachers indiscipline 

36.72 59.00 1169.94 3481.09 46536.4 0.29 

  
The results presented in table 2, shoes that the transformational leadership style of principals 

was strongly and positively correlated with indiscipline among urban and rural teacher with 
correlation values of 0.68 and 0.56 respectively.  The transactional leadership style on the other hand, 
has weak but positive correlations with indiscipline among urban and rural teachers.  
 
Research Question Three 

What is the nature of the relationship between the leadership styles of principals’ and 
indiscipline among beginning and experienced teachers? 
 For this research question, the mean score of the respondents on  the questionnaire items on 
leadership styles were correlated with their mean scores on the items for indiscipline using Pearson 
Product Moment Correlation.  Each of the leadership styles (transformational and transactional). Was 
correlated with the mean scores of indiscipline by teachers’ years of experience.  The summary is as 
shown in table 3. 
 
Table 3 
Computation of Pearson “r” for the relationship between leadership styles and indiscipline 
among beginning and experienced teachers. 
S/NO Variables Correlation 

Coefficient  
Remarks  

1 Transformational leadership and indiscipline 
among beginning teachers.  

0.3183 Weak and 
positive  

2 Transformational leadership and indiscipline 
among experienced teachers  

0.8211 Strong and 
positive  

3 Transactional leadership and indiscipline among 
beginning teachers. 

0.3810 Weak and 
positive 

4 Transactional leadership and indiscipline among 
experience teachers  

0.2321 Weak and 
positive 

 
The results presented in table 3, shows that the transformational leadership style of principals 

was positively correlated with indiscipline among beginning and experienced teachers with 
correlation values of 0.3193 and 0.8211 respectively.  The transactional leadership style on the other 
hand, has weak but positive correlations with indiscipline among beginning and experienced teachers 
 
Discussion of Findings 
 Pearson correlation analysis was used to analyse the relationship between the perceived 
principals’ leadership styles and teacher indiscipline. The findings showed apart from weak 
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correlation with indiscipline among beginning teachers, the transformational leadership was strongly 
correlated with indiscipline among  male, female, urban, rural and experienced teachers. This means 
that the transformational leadership style is highly associated with indiscipline among teachers of 
different biographic orientations. Cheng (1994) also found a significant correlation between women 
principals’ leadership styles and teacher commitment noting that where teachers perceived their 
principals to be flexible and considerate, teacher commitment tends to be high. In fact, in this study, 
with the exception of indiscipline among beginning teachers with a correlation of 0.15, the rest of the 
correlations were above 0.56, the rest of the correlations were above 0.56, indicating that more than 
56 percent of the variations in teacher indiscipline could be predicted through the transformational 
leadership. 
 This finding is quite disturbing as it suggests that the high levels of indiscipline among male 
and female teachers has to do with the transformational leadership styles of their principals- the higher 
the number of transformational principals,  the higher the levels of indiscipline among teachers. Even 
the weak correlation with beginning teachers may be because the beginning teachers are new in the 
system, they may be more disciplined in performing their jobs so as to impress their bosses. Perhaps if 
the teachers had stayed longer in the system, their level of indiscipline might also be high. This trend 
is likely to continue in the future unless some measures are put in place to ensure that principals 
engage in leadership behaviours that elicits a high level of discipline from teachers. 
 The transactional leadership behaviour on the other hand was shown to be strongly correlated 
to the indiscipline among male teachers. It was however, weakly correlated to indiscipline among 
female, urban, rural and experienced teachers. The results of the t-test for the significance of the 
correlations between the leadership styles and indiscipline among urban and rural teachers was a 
significant relationship between principals leadership styles and indiscipline among male and female 
teachers, urban and rural teachers, and beginning teachers. A look at the correlation coefficients 
indicated that except for experienced teachers indiscipline (0.46) the rest of the correlations were 
below 0.40. In other words, the transactional leadership could explain less than 40 percent of the 
variations in teacher indiscipline. 

The reason for this may not be far fetched. Responses for questionnaire items for research 
question one and three revealed that principals among other things inform teachers of major decision 
issues, make clear expectations of outcomes and rewards, and sets standards of achievement. 
Consistent with this finding, Ukeje, Akabogu and Ndu (1992) noted that informing teachers of 
decisions and setting clear expectations and standards increase the understanding of the group and 
also their commitment to the standards. Therefore, when teachers understand what is expected of 
them, the tendency to be disciplined and avoid sanctions may be high. This finding also supports 
those of with the findings of Ofunne (1987) and Akpawusi (2002) who observed significant 
relationship between principals leadership styles and staff conformity with respect to the location of 
schools. 

The significance of the weak correlations cautions against dismissing, as negligible, the low 
correlations between transactional leadership and teacher indiscipline. Transactional leadership after 
all do explain some variations in teacher indiscipline especially with regards to experienced teachers. 
In this case, experienced teachers might because they have been in the system long enough, know the 
limits of the principals’ power. They may engage in disciplined behavious not minding the leadership 
style of the principals. This finding agrees with the stipulation of Varaki (2003) that there is a high 
positive relationship between principals leadership behaviour and discipline or lack of it among 
teachers and student. Since transformational and transactional leadership might meet some levels of 
teacher indiscipline, it is left for the principal to always strive to take actions that would encourage 
and co-ordinate teachers to more disciplined behaviour. 
 
Conclusion  

This study suggest that the leadership style principals adopt might increase or decrease the 
level of indiscipline among teachers of different gender, school location and years of experience. In 
other words, male and female teachers, in different school locations and with different years of 
experience may be influenced to engage in undisciplined behaviour in reaction to their perceptions of 
the leadership styles of principals. Discussions on the relationship between the leadership styles of 
principals cannot therefore concluded without a consideration of how the teachers perceive their 
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principals leadership. In this case, if principals would change their leadership style, they may do so in 
a manner that would change or influence the perceptions of the teachers. This way, the changed 
perceptions of teachers are likely to affect their levels of discipline. 
 
Recommendations 
 Based on these findings, it is recommended that: 
1. Principals should design and adopt appropriate leadership styles in order to reduce levels of 

teacher indiscipline in the State. 
2. Principals should use authority and sanctions when necessary to enforce discipline among 

teachers. 
3. Teachers should be empowered to become more disciplined. 
4. Principals should show concern for teacher’s needs but not in  manner that will make teacher 

take them for granted. 
5. In-service education for principals on leadership styles should be regularly organized. 
6. Principals should endeavour to timely inform teachers of vital issues and always make clear 

the schools expectation and standards so that the teachers would be more disciplined. 
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